ABSTRACT
DA and Computerized Concept Mapping
Originally developed from Vygotsky's theory of mind, dynamic assessment combines assessment and instruction and aims at promoting learners` ability and performance through providing them with the help that is in line with their changing needs (Poehner, 2008) . Dynamic assessment aims at modifying learners` performance using materials and instructions which elicit higher levels of achievement (Embretson, 1987) . Despite the nondynamic (traditional) assessment tradition, dynamic assessment focuses on both the product and processes of development.
There are two general approaches of applying dynamic assessment. The first approach, which is called interactionist, focuses on Vygotsky's qualitative and interpretation of the ZPD. The most prominent advocate of the interactionist approach is Reuven Feuerstein (Feuerstein, Rand, & Hoffman, 1979) , at the heart of whose approach is reporting some Mediated Learning
Experience (MLE) or Learning Related Episodes (LREs).
Interactionist approach is used to capture the moment to moment changes or microgenetic developments (Vygotsky, 1987) learners go through in developmental programs. Lantolf (2000) believes that microgenetic development is about changes and re-organization in mediation and assistance that learners receive in a short enrichment program. The second general approach of dynamic assessment is called interventionist. It has a qualitative nature and a psychometric orientation. It is usually implemented using the pre-test mediation post-test approach which makes it similar to the experimental research.
In the last decade, the popularity of the computerized concept mapping technologies has further provided a more efficient way of supporting learning. Computerized concept mapping systems have the advantage of meeting learners` differences and therefore can be applied to further support learning process (Hwang, 2003) . Given the reported efficacy of the computerized form of concept mapping in developing literacy skills (e.g., Birjandi, Estaji, & Deyhim, 2013) the study further surveyed its effectiveness in dynamic assessment of listening comprehension and in doing that, used the interactionist approach which enabled expert to depict a clearer picture of learners` performance and the assistance they r e c e i v e d w h i c h s u p p o r t e d t h e m i c r o g e n e t i c developments they had. Therefore, the study used some learning related episodes taken form the interactions of learners and expert.
Literature Review

Concept Mapping in Listening Comprehension
As for the application of concept maps inside the educational area in general and listening comprehension in particular, one can point to their usage in organizing and presenting information in a more systematic way.
Functionally, concept maps are also considered is scaffolding tools that support learning and assessment. 
Participants
The participants of the study were two female University Graduated students in TEFL. They were both graduated from Razi University, Iran, one year before conducting the study and had a good knowledge of general English (its Grammar and Vocabulary). Participants were selected among a group of TEFL students who took the TOEFL test (for the purpose of being employed as English teachers in one of the most famous language institute in Iran) and found a need of mediation for the development of their listening comprehension ability. Based on the results of the listening section of the TOEFL, they all got scores lower than 50 and their score range was 22 (41-23=22). As the study aimed at mediating listening comprehension ability through computerized concept mapping, an interview had been conducted before deciding on the main participants in order to find those whose performance could be performed with concept mapping. The two selected students were found to have a noticeable difficulty with making sense of the passages; they were able to recognize most of the words of the listening passages but at the same time failed to get a clear understanding of them. Participants of the study were then subjected to ten DAsessions of listening comprehension development through computerized concept mapping.
Data Collection Procedure
Following DA framework and selecting mediation as the main developmental strategy, the study data were collected and analyzed qualitatively. Before getting started with DA sessions, both students were familiarized with the concept mapping strategy and the software were going to be used in the program. During the first four sessions of development program, each learner listened to some passages, whose lengths varied from one to two minutes, and were asked to draw concept maps for them. Later on, students were exposed to longer passages and expected to have an acceptable performance at them too. The listening passages were the same for two students and selected from the Barron's IBT TOEFL (14th edition) book The point worth mentioning here is that the data gathering stage was divided into two stages in which the data related to each student`s performance were collected 
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separately. The reason is that in such condition students felt more comfortable and were supposed to remain unaffected by each other's performance.
Concept Mapping Tools
This study had the benefit of Mind mappers (12 ES standard and/or 14 Arena).These software, compared to the other and older versions of mind mappers, in addition to having the qualities of easy application and modification, provided the users with more patterns of concept mapping and enabled them to share and print their products.
Mediation Moves Taxonomy
Mediation moves taxonomy or the collaborative frame of assistance offering, presented in Table 1 , was emerged from the interactions with students and was flexible to the length and difficulty level of the passages so that for the longer and specialized ones (such as a passage on the mimic phenomenon in biology) the first stage was done twice.
Mediation in this study was started with its most implicit form Table 1 represents more data in this regard. students needed when engaging in tasks.
Other Regulation
Dynamic assessment involves learner`s movement across Other regulation stage in this study was categorized into three main levels. The first level or totally ineffective 1 . Mediator indicates that there may be something wrong with the concept map and plays the listening passage again.
2. Mediator plays some specific parts of the listening text to signal the points that need more attention.
3. Mediator explicitly determines concept(s) or link(s) of each part that need modification and plays each part again.
4. Mediator rejects unsuccessful attempts of the students for correcting errors and plays the related parts.
5. Mediator corrects the problematic concepts and links of the concept map herself after repeating and/or translating the related parts. After listening to some parts of the listening passage (receiving the second level of mediation) student 2 could add more details to the concept map (the last branch of the floody method and the two branches of the sprinkler methods).
Upon seeing the still uncompleted concept map, the researcher let student 2 receive the third level of mediation (at this stage, the student herself was aware of the point that the concept map needed more details). The following version of the concept map shows that she had some little progress after listening the passage for the fourth time.
As the fourth levels of mediation did not have any effect on the performance of student 2, the researcher herself repeated the missing parts and completed the concept map. The point worth mentioning is that she believed that she had done the job and the concept map was complete, though it needed more work.
At the level of still ineffective mediation, the learner was able to notice that there is something wrong with the concept map but even with mediation was not able to do the correction process. That is, she had some degree of responsiveness, but it was not enough to do the concept map. The problem here was mainly about understanding some words, phrases and/or sentences of the listening passage. The following concept maps shows how student 1 made progress at some consecutive levels of mediation but still could not understand some points of the passage and therefore completed the concept map despite being aware of the existence of some problem with it. The first concept map here shows the result of her effort after receiving two levels of mediation.
After listening to some parts of the passage preceded by the researchers explanation of the absence of some points in the last form of the concept map (receiving the third level of mediation), the student added another two branches to it (the last two branches at the left and right sides).
At the next level of mediation, student 1 could only combine the last two branches on the left side, and therefore the researcher read the part that student could not understand despite making a lot of effort (the last branch at the left side) and let her complete the concept map.
At the stage 3 of other regulation, the learner was able to notice the wrong part(s) but could not correct it without mediation. This is called absolute mediation dependence stage as it shows student`s success in doing the job only when she receives (at most) the first two levels of mediation. 
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The following concept map selected out of the student 2 performance can be regarded a realization of the stage 3.
At the first level of interaction, student could do almost half of the job as it is represented in the following.
The completed concept map came up when student 2 received the second level of mediation.
Partial Regulation.
At the partial regulation (little or no mediation dependence) stage the learner needs partial support of the expert. She does not need assistance to either recognize or correct the errors but his/her performance has not been automatized yet. That is, sometimes she is in need of receiving mediation. The concept map, as is clear from the pictures, needed only one level of mediation. Figure 1 is the result of student 1 before starting collaboration and Figure 2 shows the intended concept map.
Self-Regulation
Self-regulation (mediation independence) stage shows the knowledge and independence the learner has gained in order to deal with the problems. This stage also denotes the ability she has gained for providing feedback on problem 
Data Analysis and Results
Taking an interactionist approach of mediation, the study focused on the learning related episodes that involved interaction between students and mediator in general and those that show the development of students to take the control of the tasks themselves in particular. During the initial sessions of instruction students showed some difference in performance as the same kinds of passage represented different challenges to them. At the surface, at the beginning of the program they both were unable to construct the map for short passages. When starting with the mediation, however, it was revealed that they were quite different at the level of ZPD. Student 1 in most cases was able to get the map done with level 1 or at most level 2 of mediation. The tasks were somehow more difficult for the student 2, as in majority of cases she needed at least mediation at level 3. Inferences about students` ZPD were made based on their initial inactiveness and interaction they had with mediator and the mechanisms of affective 
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Could involves comparing all the countries based on one factor or tits related report should be shared with other students and based on the interactions of learners and experts.
Language Related Episodes (LREs)
The following concept map, taken from the beginning of the program was done by both students in which they were not able to do any specific thing at first. Student 1, however, only needed level 2 mediation. She could successfully recognize some parts needed correction at the level 1 and for the rest used mediation at level 2. Student 2, however, needed more help and could not do it with all five levels of mediation and finally the mediator herself did it. The data clearly shows that at the beginning of the developmental program student 1 was at the fourth level of internalization (little or no mediation independence), while student 2 was at its first level (totally ineffective mediation).
Episode 1: A Concept Map Needed Different Levels of Mediation by Each Student
During the four sessions of mediation student 1 had a noticeable progress with regard to the short passages. She 
Episode 2: Student 1, Session Five, Level 0
Upon seeing student`s strange performance, mediator decided to have her listen to the passage again (level 1 of mediation). This time the result was more promising, but still far away from the intended form of the concept map. Figure 2 shows that she was able to get more specific details about each branch of the concept map.
Episode 2: Student1, Session Five, Level 1
Student at the second level of mediation was allowed to listen to the passage again since she had problems related to the two branches of the map, which represented the whole passage almost (level 2 of mediation). Mediation at this level also did not help her get the whole message.
Then, she was about to undergo other levels, too. Figure 3 shows the result of her third attempt to get the passage. As it is clear, she changed the label of the first branch and put it as a subcategory of the (balley) ballet. She also added other points to the same branch and one point to the second branch.
Episode 2: Student 1,Session Five, Level 3
At the third level of mediation student1 did not show any progress and therefore the mediator did the rest and corrected the parts that needed modification. Figure 4 shows what was intended to convey by the whole listening passage. It shows that the first and the second branch were still in need of the last and the last two points to be completed respectively. The process of working on the long passages shows the regression of student 1 from level 4 of internalization (little or no mediation dependence) to level 1 (totally ineffective mediation). In order to check the point with regard to the short passages, she was given the chance of working on short passages as well which confirmed that she was at the level 5 of internalization (mediation independence). Her performance on long passages however, was very poor.
The student 1 continued with the problem for the whole session 5 at the end of which the mediator decided to change the predetermined route and let her work on passages which were at average length (at most 3 minutes) at first and then little by little the longer ones emerged. Results were at that stage somehow better and helped emerging the signs of progress. She could get closer to her performance the same as short passages gradually. The second episode was taken from the eighth session of interaction of student 1 with the mediator as they both listened to a sociological passage which was almost four minutes long. Student 1 then constructed the following concept map.
Episode 3, Figure 1, Session Eight, Student 1, Level 0
In this episode too, the student could not complete the concept map and some mistakes were obvious in her categorization. The researcher then provided her with the second chance of listening (level 1 of mediation).
Episode 3. Figure 2. Still Uncompleted Concept Map, Student 1 Session Eight, Level 1
After listening to the passage for the second time, student could add some other details (shown in the last two categories of Figure 2 ) to the "Roles" part but there were still some points which needed to be paid attention. So, the researcher provided the next level of mediation and let her listen only to some specific parts of the passage again. This resulted in a better performance so that she could do it 
Discussion
The initial difference between students in terms of level of internalization with respect to the short passages 
